
 

 

 Erasmus Mundus Joint Master Degree in Work, Organizational, and Personnel Psychology 
 

RUBRIC FOR THE EVALUATION OF STUDENTS IN THE ORIENTATION COURSE 
 
A rubric is an instrument whose main purpose is to share criteria about learning tasks and evaluation of 
students. This example describes a tool of the Erasmus Mundus Joint Master Degree in Work, Organizational, 
and Personnel Psychology (WOP-P) to define our expectations about the performance of students and the 
different levels of compliance.  
 
More specifically, this rubric applies to one of the assignments of the “Orientation Course”, an induction 
activity taught during the first year of the Master. This assignment is oriented to the analysis of the different 
WOP-P competencies that the Master develops, based on the Europsy model, as well as its acquisition process 
through the description of the tasks performed. It is also used, in an adapted way, for the guidance, 
development and evaluation of the Practicum follow-up process, which emphasizes how the student develops 
their WOP-P competencies during their compulsory professional internships. 
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UNIT 3: COMPETENCES TO BE DEVELOPED BY THE STUDENTS DURING THE ERASMUS MUNDUS MASTER COURSE ON WOP-P: 
THE EUROPSY MODEL 

 

 

    

DOCUMENT 1: DESCRIPTION OF ‘EUROPSY COMPETENCE MODEL’ 
  

 

Brief introduction about competences and Europsy competence model: The student must reflect on the underlying logic of the Europsy competency model. The support material can 

include the brief historical approach and the description of its emergence and use. The student will also make a brief description of the competencies model and its structure. The student has a 
limited space of 500 words.  

 Poor (0%-49%) Fair (50%-69%) Good (70%-89%) Excellent (90%-100%) 

 

 The student does not answer the question  

 The description of Europsy competences 
model is poor and insufficient, with 
confusing results 

 Student's description of the competence 
system is acceptable, although it may lack 
some concepts. 

 Makes some (few) references to the brief 
history of the model but lacks other relevant 
ones. 

 The description of some relevant concepts may 
contain some errors. 

 When describing competencies, the student 
shows that knows the model, but has errors, 
limitations or some lack of understanding. 

 The information transmitted on the logic of the 
‘competence system’ is not complete or not 
sufficiently well explained. 

 In the best case, it seems to know the 
fundamental concepts, but the student must 
elaborate them more to explain it better. 
 

 The student makes an interesting, but 
incomplete, reflection on the development of 
the Europsy competency model. To do this, 
he/she refers to some of the following 
concepts: 
o The impact of the Bologna declaration and 

the response of the EFPA (the Europsy 
Curriculum framework) 

o The logic and content of the Europsy and its 
relevance. 

o The relevance of the concept of ‘psychologist 
competences’, for a professional psychologist 
in his/her field of expertise. 

o The competencies system (primary and 
enabling competencies). 

o The specific system of competencies for the 
WOP professional psychologist. 

 The description of the different competences is 
good, although you may have some errors 
when defining each of the competencies. 

 In the best case, its description has a certain 
structure, even if it includes minor errors.  

 The student makes a good and effective 
reflection on the development of the Europsy 
competence model, by including most of the 
following concepts: 
o The impact of the Bologna declaration and the 

response of the EFPA (the Europsy Curriculum 
framework). 

o The logic and content of the Europsy and its 
relevance. 

o The relevance of the concept of ‘psychologist 
competences’, for a professional psychologist 
in his/her field of expertise. 

o The competencies system (primary and 
enabling competencies). 

o The specific system of competencies for the 
WOP professional psychologist. 

 The description of the different competences is 
good and accurate. There are no 
misconceptions. 

 In the best case, its description has a solid 
structure. 
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DOCUMENT 2: FACETS TO VALUE IN THE DESCRIPTION OF TASKS. 
For each one of the eight competences you selected, provide the following 
information.   

 

The context in which the activities were performed and why they were performed. The student describes the context in which the task was performed, as well as its purpose. He/she 

indicates if it was an individual task or if it was part of a team and describes any specific responsibilities, paying special attention to the restrictions of the project (deadlines, resources, operational 
limitations, etc.). 

 Poor (0%-49%) Fair (50%-69%) Good (70%-89%) Excellent (90%-100%) 

 

 It does not answer the question 

 The student describes the context of 
the activity poorly, without 
indicating relevant elements or, if 
indicated, they have little relation to 
the task. 

 The student does not take into 
account the purpose and the role of 
the activity; or if included, its 
description is poor. 

 It does not take into account the 
process constraints 

 

 Its description of the context is scarce; it 
mentions some characteristics of the 
context, but it lacks other relevant ones. 

 Establishes few relations between these 
characteristics and the consequences for the 
process. 

 The student proposes a rushed ‘work plan’, 
without the customer needs analysis. 

 Does not consider some of the process 
constraints 

 In his/her description, the student uses many 
contextual elements and makes a good 
description of them. 

 Establishes relationships (sometimes 
incompletely) between the characteristics of 
the context and its influence on the process 
(calendar limitations, stakeholders’ 
interventions, limitations on customer contact, 
etc.). 

 It does not present, in advance, a "work plan" 
because it understands the value of the 
analysis of the client's needs. 

 The context description is extensive and clear. 

 The students Identifies useful relationships between the 
characteristics of the context and the consequences for 
the process and for his/her own actions (as trainee). 

 The student describes these consequences in a clear 
and useful way for the process itself. 

 When possible, the description is brief and clear. 
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The clients and users[C&U] (target of the activities) and other relevant parties. The student must identify and differentiate them, describing who the clients are: the company, (including 

maybe executive roles as General Manager, Human Resources Manager, etc.), some interest group (e.g. Unions, Managers), social groups, public organizations ... Similarly, the student must identify and 
describe users (managers, technicians, employees, customers, citizens in the case of public organizations or social groups ...) Moreover, he/she must identify and describe, where appropriate, other 
'relevant part' in the execution process (indirect groups of interest). In the description of the Enabling competences, the concept of C&U can fall on the student himself. 

 Poor (0%-49%) Fair (50%-69%) Good (70%-89%) Excellent (90%-100%) 

 

 The student does not answer the 
question. 

 Wrong or confusing identification 
and description of the C&Us. 

 The description does not establish 
relationships between these C&U's 
characteristics and the 
consequences for the task 
completion. 

 

 The description of the C&Us might be 
partially inaccurate or might confuse some 
of these roles. 

 The description establishes only few 
relationships between these C&U's 
characteristics and the consequences for 
the task and its completion. Does not 
mention "other relevant parties", although 
it seems they exist in the process  

 The student identifies the C&U well, without 
confusing the roles. 

 If they exist, he/she appropriately identifies 
the "other relevant parties",  

 Describe correctly the characteristics of the 
C&U (and other relevant parties, if 
applicable) 

 The student can analyze, with different levels 
of depth, some consequences of the 
characteristics of the relevant parties both on 
the tasks and on his/her role as trainees.   

 The student identifies the C&U well, without 
confusing the roles. He/she also correctly identifies, 
‘other relevant parties’, if applicable 

 The description C&U, as well as others´ relevant 
parties (if they exist), is clear and extensive, including 
relevant details. 

 The student is able to establish significant 
relationships between the C&U and their 
consequences in the design and implementation of 
the process, as well as for his/her performance as 
trainee.  
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The activities performed to show the competence under analysis in operation: The student must describe the activities carried out for the completion of the task, with the focus on the 

competence that is developed. It is one of the most relevant descriptions, insofar as they imply sufficient knowledge of the activities carried out for the execution of the task, and why. The concept of 
‘knowledge’ of ‘what to do’ and ‘how to do it’ will be important, as well as the idea of ‘why to do’. It will also give an idea of the mastery of this part of the task execution that the student describes the 
activities at the appropriate level, avoiding non-relevant activities, without interest, as well as the globalizations that may hide interesting activities. We will understand as ‘adequate level’ of detail in the 
description, which allows the reader a correct interpretation of the activities carried out, referring to the development of a particular competence.  

 Poor (0%-49%) Fair (50%-69%) Good (70%-89%) Excellent (90%-100%) 

 

 Does not answer the question  

 The description of the activities 
carried out is confusing, 
incomprehensible.   

 The description of the activities carried out is 
unclear and incomplete and/or at an 
inappropriate level:  too broad vs. Too 
detailed. 

 The activities are just pointed out in a list, 
sometimes untidy, without explaining their 
objectives.  

 The activities carried out might be confused 
with parts or stages of work. 

 The activities described, although they have 
been carried out, do not have much relation 
with the competence to acquire 

 The description of the tasks performed is good and 
clear enough, although it might be incomplete or with 
an inadequate level of detail. 

 The list of activities (perhaps a complete list) is well 
organized, and some of the activities are described, 
including the objectives.  

 Establishes the set of activities carried out, in a 
sufficiently comprehensive manner, giving the 
overview of the 'process' developed. 

 The activities described are related to the 
competence to acquire. 

 The description of the activities carried out is reasonably 
complete and can be understood as good or very good. 

 The list of activities is complete and can be sorted 
according to a logical criterion (usually a time sequence 
or an operational vision). 

 The student describes correctly the purpose of the 
activities carried out. 

 Clearly, the described activities are related to the 
competence to acquire.  

  



            RUBRIC FOR ORIENTATOR COURSE (2019-20): Unit 3: Competences to be developed by the students                          1st Course-Valencia 
 

 6 

 
 

 

 

   

 

The tools that have been used in performing the activities: WE WILL UNDERSTAND THIS SECTION RELATED TO THE USE OF "TOOLS" AND "METHODS": 
 The set of tools that can be used is very wide. For instance, we can talk (following Bartram and Roe) of: Tests, structured observation, interviews with different formats, surveys, questionnaires, 

organizational evaluation techniques (in group or individual format), behavioral records in controlled environments or not, etc. 

 The use of methods can refer to procedures related to job description, organizational analysis, recruitment and selection, training and development, professional development, teamwork, design and 
organizational change, etc. 

 Poor (0%-49%) Fair (50%-69%) Good (70%-89%) Excellent (90%-100%) 

 

 The student does not answer the 
question. 

 The description of the tools and 
methods is confusing, not 
understandable. 

 The student identifies the tools or methods 
used in the task, although incompletely. 

 The description of the tools or methods used 
is poor (e.g.   it does not explain what they 
are, their contribution to the process, their 
objectives, etc).    

 The student identifies the tools or methods 
used in the task, with enough quality. 

 He/she describes the tools and working 
methods used well enough. 

 If appropriate, the students argue why certain 
methods have been used over other.  

 it does not describe the results obtained by 
using these tools and methods.  

 The student identifies and describes in detail the 
methods and the tools used, explaining the reason for 
choosing them He/she also mentions other possible 
solutions.  

 When relevant, the student can explain the quality of 
results obtained by using the specific method or tool 

 The student may report the inconvenience in using the 
tool or method, as well as errors in the choice. 

 Similarly, he/she can talk about the effects of the joint 
use of certain tools and methods.  
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Any special actions to prevent endangering: In the process of competences development, the issue of 'preventing endangering' must be taken broadly.  It is about deciding, in the initial phase of 

the task's execution, what should be done to succeed in the task process as well as what mistakes should be avoided in order to achieve that success. So, we pay attention to these two focuses: 
• A "360º review" of the process plan to determine where possible problems may come from. It is about achieving a global vision of the process through a comprehensive reflection of its implications. 
• What insurance mechanisms for the FINAL QUALITY should we consider in the process? 
In the case where the task described does not require actions to prevent difficulties, the student should explain the reason. This would be the argument to be valued. 

 Poor (0%-49%) Fair (50%-69%) Good (70%-89%) Excellent (90%-100%) 

 

 The student does not answer the 
question. 

 The identification of actions for the 
prevention of damage is incorrect, 
confusing or incomprehensible. 

 The student identifies and describes well 
some situations of possible danger in the 
process but lacks other relevant ones. 

 Some suggested actions to avoid difficulties 
may be appropriate (perhaps not all), but 
their implementation is not argued 

 These actions are poorly described. The 
student does not describe the relationship 
between the action and the damage 
prevention or avoidance.  

 It does not use a 'quality assurance model ‘, 
so that quality control actions, if any, can be 
isolated, unconnected. 

 

 The student has done something similar to a 
"reflection" on possible difficulties in the 
development of the task and the achievement 
of the objectives, which serves as the basis for a 
series of actions aiming at preventing 
difficulties. 

 The student identifies these actions well 
enough and try to give them a structure, if 
possible. 

 He/she provides some detailed information on 
the results of this quality assurance actions and 
avoid difficulties. 

 In his/her daily activity, the student has a model 
of quality assurance process ‘, even if it is 
rudimentary. 

 After a reflection at the beginning of the task, the 
student has established a 'map of possible difficulties' 
that analyses and responds with specific actions to avoid 
them. 

 Both the analysis and the answers that proposes are 
consistent and possible. 

 In addition, he/she has a model (which will share with 
us) of the "quality assurance process", which also applies 
to the task execution process. 

 The student integrates these prevention and quality 
processes into daily work and offers details about their 
effect. 
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The outputs that have been produced during the process and their effectiveness(*): In the task description, this facet must be understood as a consequence of the procedural nature of the 

WOP task. This is usually a step-by-step process, where each step produces outputs which are the basis for the following analysis. The effectiveness of each output is assessed according to their usefulness 
to enable and strengthen the following steps. Thus, in this facet we analyze the understanding of the "task process", also in terms of being able to establish which elements of the task process have been 
effective (by their quality) or not (and why). 
In this process of developing competences, achieve a high-performance means, many times, being aware of the mistakes made and having learned how to correct them in the future. 
(*) We ask the student's attention to clearly distinguish between the meanings we give to 'outputs' and 'results'  

 Poor (0%-49%) Fair (50%-69%) Good (70%-89%) Excellent (90%-100%) 

 

 The student does not answer the 
question. 

 The identification of the outputs 
produced is wrong. 

 The student identifies and defines some 
outputs (not completely) 

 The student's reflection on the concept of 
‘task process’ is insufficient. The outputs are 
understood as isolated.   

 Of the identified outputs, the student does 
not offer critical evaluations nor reports their 
usefulness 

 The student successfully identifies all or most of 
the outputs produced during the task execution 
process. 

 Describes the outputs produced, demonstrating 
that a clear idea of ‘task process’. 

 In his/her description of the outputs, it provides 
some information on their usefulness, without 
going deeper. 

 The student is not self-critical, by not identifying 
(if it were the case), what went wrong and how 
to correct it. 

 The student has a clear idea of ‘task process’, which 
offers outputs on different steps. 

 Identifies and describes well the outputs. 

 Offers relevant information about the function and 
usefulness of different outputs. 

 The student is being self-critical, describingthe 'non-
usefulness' of the outputs, in a critical analysis that must 
be understood as a positive development (learning 
opportunity) during the training 
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The rationale pointing out to what extent what they have described reflects the implementation of competence: It consists in the review of the process of development of the 

competition through the execution of the task.  The student reviews how the task was executed in successive steps and establishes the connection with the developed competence, highlighting the 
convergence points. It is assumed that the student carried out actions that have required capacities related to the goal specification, evaluation, development and evaluation of products or services. Also, 
it is assumed that students had to carry out interventions and to communicate, as well as performing actions related to professional self-development or research in the field of WOP. Moreover, students 
should be aware of this competences’ development process.  

 Poor (0%-49%) Fair (50%-69%) Good (70%-89%) Excellent (90%-100%) 

 

 The student does not answer the 
question. 

 The review of the competences´ 
development process is poorly 
described or insufficient. 

 The student identifies vaguely and imprecise, 
way, the moments in which he/she has 
developed the competence through the 
activities of the task. 

 Best case: the student establishes 
relationships between the task performed 
and the competence to be developed. This 
relationship is not fully described. 

 Makes a review of task process, trying to 
identify through which activities he/she was 
able to improve the level of implementation of 
the competence. 

 Best case: the criterion on the relationship 
between activities and implementation of 
competence is acceptable and the description 
of the relationship is complete. 

 Keeps the idea of the "task process" clear, which allows 
the student to pinpoint the link between task and the 
competence to be developed. 

 The criteria on the relationship between activities and 
implementation of the competence are good and the 
description of the relationship is clear. 

 Best case, the student has a self-critical tone in the 
description of this process and identifies opportunities 
during the task that that have not been fully exploited 
during this training process. 
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Results obtained with the completion of the task(*): In this exercise, we will understand as "results" the final situation created with the execution of the task analyzed. The result is the "new 

situation" formed after the intervention of the WOP psychologist executing a requested task or intervention. The client can assess this "new situation" as positive or negative, completed successfully or 
with pending objectives, well executed or developed with deficiencies. It must be related to the objectives established at the time, if applicable. When possible, the results can be described quantitatively 
(number of employees selected, courses taught, etc.) but most frequently the results are described as qualitative or mixed. 
At this stage of the Internship, the concept of "successful results" must be relativized. For students, success should be understood as the adequate achievement of the level of learning and the 
development of professional competences. Hence, this facet of the task should refer to whether the student describes "the result obtained" well, and not if this "professional" result has been more or less 
positive for company or organization. 
(*) We ask students to clearly distinguish between the concepts of "outputs" and "results"  

 Poor (0%-49%) Fair (50%-69%) Good (70%-89%) Excellent (90%-100%) 

 

 The student does not answer the 
question. 

 The review of the results is poorly 
described, confusing or insufficient. 

 The student's work has a low conceptual level 
about the "result obtained". Therefore, there 
are problems to identify them correctly 

 The student can confuse some outcomes of 
the process with results of the process, 
wrongly 

 Best case: the student may describe the 
results incompletely. 

 The student identifies well the results obtained, 
and does not confuse the results with the 
outputs of the different stages of the process 

 The student describes the results achieved. If 
possible, it compares them with the established 
goals 

 Can reflect on some goal not reached, but, 
normally, it will not express any kind of self-
criticism or justification. 

 He/she indicates the opinion of the company 
tutor on the results (if known).  

 The student considers the results achieved in an 
objective, complete and comprehensive manner. 

 Describes well the results achieved. If possible, he/she 
compares them with the established goals, to get 
conclusions about the work process. 

 Values the results obtained and can indicate the causes 
of those not obtained, from a professional and non-
subjective point of view. The student shows ability to 
reflect on their own work 

 He/She is aware of the ‘new situation’ created through 
the intervention and the client’s opinion about it, which 
expresses and describes objectively. 

 He/She indicates the opinion of the company tutor on 
the results, and comments it (if known) 
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DOCUMENT 3: SUMMARY AND CONCLUSIONS 

 
Summary and conclusions:  Paying special attention to the inputs that the analysis of the Europsy competence model provide for your education in the Master.  

 Poor (0%-49%) Fair (50%-69%) Good (70%-89%) Excellent (90%-100%) 

 

 The student does not answer the question. 

 The review of the results obtained by the 
student is poorly executed, insufficiently 
described or confusing. 

 The student makes a light review of the exercise 
developed, although not systematically. He/she 
describes the structure of the Europsy 
competence model, incompletely although 
sufficient. 

 
The student cites some of the offered resources 
offered, although important elements may be 
missing in the description. As example of 
resources: 

 A sufficient understanding of the competence 
model of Europsy and its logic, as a standard 
framework of the competence objectives to be 
achieved in the Master. 

 For some, it will be a first reflection on the WOP 
contexts in which they must reach certain levels 
of competence. 

 The student shows awareness of their own 
contribution in knowledge, skills and attitudes, 
as well as their professional behaviors (even if 
they are theoretical) although the description it 
makes has limitations. It works like a self-
assessment. 

 The student obtains a first experience in 
situational analysis processes, in which the 
concepts, contexts, roles and activities must be 
handled simultaneously. Its description of the 
use of these elements is improvable but 
sufficient. 

 Each student can "discover" areas of 
specialization of interest in which they would 
need to emphasize efforts. 

 The student makes a sufficiently effective 
reflection of the exercise developed. It 
establishes the structure of the Europsy 
competency model, although some element 
may be missing. 

 
The student cites some of the resources offered 
by this exercise, although some element could be 
omitted. As example of resources: 

 Good understanding of the competence model 
of Europsy and its logic, as a standard 
framework for the competency goals to be 
achieved in the Master. 

 For some it will be a first reflection on WOP 
contexts in which they must reach certain 
competence levels. Despite this, its results are 
interesting and useful. 

 It makes the student aware of their own 
contribution of knowledge, skills and attitudes, 
as well as their professional behaviors (even if 
they are theoretical), which they describe 
effectively. It works like a self-assessment. 

 The student obtains a first experience on 
situational analysis processes, in which 
concepts, contexts, roles and activities must be 
handled simultaneously. Its description of the 
use of these elements is sufficient 

 Each student can ‘discover’ areas of 
specialization of interest in which they would 
want to emphasize their effort. 

 The student performs a good systematic 
review of the exercise developed, establishing 
the structure of the Europsy competence 
model. 

 
The student cites some of the offered resources 
offered, citing relevant ones. For example:  

 Fully understanding of the Europsy 
competition model and its logic, as a standard 
framework of the competency goal to be 
achieved in the Master. 

 For some, it will be a first reflection on the 
WOP contexts in which they must reach 
certain levels of competence. Nevertheless, 
its results are good or very good. 

 It makes the student aware of their own 
contribution of knowledge, skills and 
attitudes, as well as their professional 
behaviors (even if they are theoretical 
behaviors), in the development of the 
exercise, which it describes with solidity and 
clarity. It works like a self-assessment. 

 The student obtains a first experience in 
situational analysis processes, in which the 
concepts, contexts, roles and activities must 
be handled simultaneously. Its description of 
the use of these elements is good and 
effective. 

 Each student can "discover" areas of 
specialization of interest in which they would 
want to emphasize their effort.   

 


